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ABSTEACT 

Duriag the 1963-64 school yearr a seco^daxy teacher 
from the rurally isclated area of Silvertctti Colorado initiated an 
indi vidua liEed prograia in problem aolving for a senior social studies 
class (N-8*10)« Otilizing coamuiiity resources, the instructor planned 
s€irexal unit^ on governnienti while the students eelected xesouree 
Bate rials froai the library^ Each UBit involved a period of^ 
ijiveatigatton (individualized data gathering projecta) ; group 
dlaciiasion and activities (hypotheaes exploration) ; and 
indi vidua Itssed hypothesis evaluaticn* Evaluation crlteiia establiahed 
by students-teacher consensus were used to evaluate eaci stadent in 
terms ofs conflicting data; logical solutions; satiafacticn of 
student eutiosity; student stimulation i use of student ability; and 
student attitude*. Object lire unit tests were designed tc elicit the 
sclution to a pioblem so that stadents irould take a position making 
all aneirers relate to that position, ixaiining grading criteria ^ 
evaluative and cpen student questicnnaires^ and personal 
observations^ the teacher evaluated the project in terns cf student , 
teacher r acbcol, and coofflunity impxovement* Results indicattd 
students: engaged in critical thinkings were interested and vorked 
effectively in proilen solving; better understood the areas covered; 
developed skills in decision naking amd research* Problems 
encountered vere difficulties tfith^ slaw students and jrotlesi 
aclvdng; covering desired material^ keeping all atudants working; and 
finding sufficient resources, (JC) 
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The Wastern States Small Schools ProjGcCj partly flnancec] 
by a grant from the Ford Found at i on j is desigtied to help the 
state education agencies in Colorado^ Arizona, Navada^ New 
Mexico 5 and Utah in their efforts to improve instruct ion in 
the necocsarLly existent small schools, The Project began 
January^ 1961 and will end August^ 1965. Policy Board of 
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A PUN FOR INDIVIDUALIZING INStRUCTrON FOR THE SENIOR GOVERNMENT 
CIASS THOUGH THE USE 0_F THE PROBLEM SOLVING IMIT 

!• PERtlNENT ICTQRMATION 

This project was carried out at Silvercon High School, SilvGrton Is 
an Isolated to^n high in the San Juan Mountains of Colorado^ Tliln class met 
in the school llbmry t'^hlch measured thirty-six feet by forty-tw feet and 
with the class enrollment of particlpst lag students of eight to ten Involved 
In the project, the library was selected for this project ^ betause niost of 
the v^ork could be In ragearchj and also for access to large tableo located 
in this room. These large vorklQg areas are more Ideal for group discussions 
and other group aetlvlttes. 

The vriter had felt from the begtnnlngj that this project should conttnue 
for several years* This scheme should le divided Into one year phases with 
the etaphasis each year oil reyiewlngj evaluating as to the atrengths and 
weakiiesseSj and improving on the preeeAln.g year's work. 

II* RMSQNS JOR PROJECT 

The Witer has no formal data as to student needs that stimulated the 
pursuit of this method of instructioi5. However^ there is a knoxfledge of 
student needs as a result of teaching experience in the field. The traditional 
mathod of teaching and grading are Inadequate in a heterogeneous class as far 
as ability is eoncernedi A teacher should make all affprt to reach each 
individual on their particular level or ability. The writer feels that this 
method of teaching will laeet individual needs tnore effectively than the 
traditional method. 

The curriculum had little to do with deciding upon the use of this 
activity. The i^riter feels that the "method" of teaching Itself is the primary 
object ivs in this experimental project* 

4 . 



The studencs^ attlUudco and bchflviors rafleetcd and demonBtratcd a real 
nacd for norm form of change in the teaching procfidure. These reasons Just 
stated stimulated the writer to look for a better method of teaching social 
studies as a live and vital subject. Most students sit in thoir social 
studies class and never see the reason for its eKlstence, nor do they learn 
more than jonie unrelated facts. The writar fee is that the method eKparimetitcd 
lipon not only challenges che studentj aut :c ^ives direction and meaning to 
the course of study* It encourages critical thinking on the part of each 
pupil concerning the various phases of Gtudy os w'cll as furnishes a variety 
of working levels that ^ill keep the individual working in his or her ability 
range , 

A teacher in a small schoDl must teach several different subjects and 
in each class he faces a heterogeneous group as far as ability is concerned. 
The problem is to find some method of teaching that will overcome the 
obstacles presented by such a group as well as give the students the opportuaity 
to work at their own speed and level. In addition to thisp the writer feels 
that a device for encouraging critical thinkitig should replace teacher a\id 
textbook indoctrination. The slow and bright student can be challenged vr.otm 
effectively in a small school situation through the use of the method under 
discussion in this paper* Another advantage to this type of procedure vjould 
be a more economical and effective utilizattoti of the teacher's time in 
the classroom* 

III, RELATED RESEMCIt 
The interest generated in this activtt)^ did not come from the findings 
of those in the field of research^ but rather from the needs that have been 
explained in the preceding paragraphs* Another source of stinnjlation was a 
course directed by Dr* Lynn Weldon at Adacos State College in Alamosa , Colorado, 
on the problem solving method. The interest and effort of the writer in this 



project has in no way beeti required or proroptad^ but, has been solely iox nhet 
personal satlsfaccion oC iroproving the teaching method fot* a more effective 
means of making social studies aomething "real" foif each individual being 
taught i 

IV, PROCEDURE 

1, Need , The writur's awareness of the inadequate method currantly being 
practiced by most social studies temchers became tnorc acute with his deGpGning 
years of experience. It became more apparent that for years the problem chat 
had been diagnosed as stude\it inadequacy wag simply^ in truth, an Inauf f Icient 
raanner of presentation* The writer realized that he eould not challanga 
students on such diverse Intellectual levels with a method that reaognl^ed 
and directed its efforts Cov?ard only one plane of ability. The plane of 
elassrcom instruction is usually decided by the teacher, and in most lastancQai 
students both slow and bright are neglected and left to wastle In such a 
situation* Once this Kas realised by the writer, the need was clear aod the 
problein plainly evident # 

2* Gathering p relimlijaTy data . The writer made use of several books 
ccacertied with the problein solving approaeh* A conference was held writh 
Dr<. Lynn Weldon^ Adams State College, on the development of this approach* 
Discus stons with others who had used this type of procedure supplied laany 
valuable Ideas on the appLication of this method to the indlviduallEatlori o£ 
instruct ion in the classroooi. The writer then developed the units to be 
studledp 

3, Selection and use ot_ gaterials # During this phase of procedure i the 
writer had to throw open the complete files of the library to students* The 
major emphasis was placid upon the selection of books ^ magazines, and news- 
paperi that had articles by noted authorities, who presented the facta about 
tiift subject under qyeation. The majority of the material was actually seleetsd 
Q -3- 
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by the pupiln thGmriolvcK. Howcvor, the teacher did tQvic\^ and select movies, 
nrranfte Clratluind experinnces through guQst speakers ^ and took advantage Df 
community resources when they satisfied the crlteicia for this courset Ml 
matcrinlo had to bHo^^? a raiationBhip to the problam as mil as to fulfill the 
other criteria of research. The toocher wars ablD to review all materials to 
insure their valua and effectiveness in meeting these requirements* 

^* EiMJlLQa ilM conducting clas^ activities. Tho teacher introduced the 
units in several ways. These methods included praic^ntation of a film or 
fllmstrip, use of n guest speaker with some relatioMhip to the problem^ and 
by class discussion. 

After each unit had been initiated, they were divided Into three phases. 
These were as follows: (1) a period of investigation for each individual 
student In which he or she made their own discovcriea; (2) a time of group 
Gonsultatlon or discussion and various class actlvltlesi and (3) the deter- 
mination of a solution and an evaluation of these hypotheses* 

The perxod of student inv^estigation of the prablem dealt with the data 
and opinions given either by authority or fact. This was accomplishod 
through the reading of booksi magaglneSj and reporfca* Special emphasis was 
given to the understanding of the 'What' and ■ Where ^ of finding authoritative 
sources* In pursuing this problemj the following things were done* individual 
Inve st igatlon J group studies, individual projects ^ and class discussions - 
Each person was encouraged to work on his own level ^nd speed. If success 
was to be felt by every individual ^ as well as the itistructor, this phase 
had to be conducted on different levels to Insure a feeling of accomplishment 
by everyone. The wide range of individual differences made it necessary for 
this project to provide a successful study on every possible level, 

Audio-visual aids were used to aid the students in their formation of 
a hypothesis. The following aids were used for this purpose* pictures; 



rnovlGji; ri lmstrips: nnct ftomo tape rccordingij 3 made by pcopLe relatDcl in 
the field of study, as a stimulant for discusgions in the classroom, ThobC?. 
fiidj5 were also Important in developing atudent undcar standing of the subject* 
Each £student was given an Individual project to work on that could assist tho 
claDs in their cainprchenslon and deeper rcall^atioti of the full meaning of 
the topic under investigation. Some of these projects are included in the 
foilowing enumeration: bulletin board, collecting newspaper articleaj col- 
lecting cartoons 3, drawing maps, drawing dlagraiiiSj writing brief biographies 
of famous menj and keeping up^to-data bibltographles* The pupils wore allowed 
to .select the individual project that they wanted or were IntGrcsted in the most. 

The second period of time was used for the group to discuss the data found 
in the previous investigation and for the formation of some basic conclusions 
in their search for the final accepted solution. This was carried out through 
the use of round table discussions ^ panel discussions and debates. Trips 
were made at this tinie to areas that would benefit the students , For example , 
a trip to the county court house was made for the purpose of holding a mock 
trial during the study of the Judicial System, Also^ group activities other 
than those already raentioned were carried out in the second phase of the unit 
organisation and eKecutlon. A mock meeting of Congress was held nd the 
actual passing of several bills xaas demonstrated in one such activity. 

In the third period of time, the studetits were given class time to 
present, prove, and defend his or her hypothesis to the class, A general 
discussion was held and criticisni was given by the groap on each idea presented^ 
These ideas were presented formlly by individuals and the group as well. The 
class niade decisions as to possible final solutionB through this period of 
discussion and determined, to their best ability ^ the best possible solution 
which was accepted by the class as a whole, 

f 

5* Trying new tnethods r and techniques . An evaluation of the methods and 
techniques used in iach unif; was made by the teacher after each unit was completed^ 



New and old Ideas were used and combined together to find the be#t method for 
accompilshing the criteria of the unit. During the firet part o£ my given 
single topic i a vory siinpLe procedure was £ollo\^ed which involved tbe use of 
the steps in the problera solving method. The teacher'B position to the early 
stages of study was as a counselor or advisor to each pupil as aB^^i^Uance 
was Indicated and needed. In the latter part of the unit, teach^V'^atudent 
conferences \^ere held In which the individual discussed his curtMt problemH 
1^1 th respect to his particular phase of the unit* Individual guidance was 
continued by the teacher at this point. Any correletion to praa^nt day 
problems ^^as brought out to strengthen a better understanding of government. 

In the last three units a great deal of time was given to aaCivltles that 
Involved the students in areas related to the mjor problem. Such eotlvlties 
as individual projects ^ mock trials 3 study groups as well as debst«es were 
used to eKperlraent in new areas. The students were asked, in the ^eavlier 
phase of this project^ to present a formal paper giving a statemeifit o£ their 
hypothesis or hypotheses and the data that supported this conclwsiotl or 
conclusions. In the latter units^ the students were asked to write their 
data on note cards as they made their investigation and to organl^'© these 
cards for eKarnlnation by the teacher at the completion of the study. The In- 
structor felt that this technique brought about better organiEattw and 
caused more critical thinking on the part of the class as a whol^* 
6. EvaluatinR results . The criteria for evaluation of each unit 
established with a number of things under consideration. The most prominent 
o£ these was the acceptance of the rule, or standard, for making judgment. 
This was detertnined through deitiocratlc procedures by the class. Thi 
establishment of a criteria to sound out the hypothetical problw solution must 
be met and agreed upon by both the students and the teacher. One® thii agree- 
inent has been set^ there should be no conflict with It, Standards should 
also be aet and observed by the conmunlty. Since these standards Mvft been 



by chf* community, and accepted by the local school board. It is tho responsibility 
of the toacher to see that they are upheld In the classfoora. 

The criteria for units involved the use of authority or authorities to 
substantiate the hypothetical problem solutions* The une of logic vms nacossary, 
A better undGrstanding of thG probleiii had to be gained by a study of tha data 
and facts involved. The following sin points were used for evaluating the 
students* (1) Docs this conflict with known facts? (2) Is this a logiGal 
solution? (3) Does this answer completely satisfy the student's curiosity 
conccrnLng the problem? (4) Has this solution stimulated the student to 
think? (5) Has the student gathered inforTsatlon to the best of his ability? 
and (6) Does the student have a satisfactory attitude in Che class? 

The writer, in the evaluation of this project , considered four specific 
areas to aid in the compilatlbn of his data. Those were* (1) criteria for 
grading^ (2) and evaluative questionnaire, (3) personal observation, and 
(4) an open questionnaire, personal observation and criteria for grading 
gave the writer his own opinion while the questionnaires were designed to 
refleet and to reveal the opinions for the students as to the strengths and 
the weaknesses of the project. 

Before the proper evaluation of this project can be determined, pertinent 
problem factors and side Issues invQlved should be considered. The most 
outstanding of these was the isolation factor of the eKperitnental group. 
The tovm of Silverton is high in the San Juan Mountains which lends an atmosphere 
of saparation from the rest of the wrld. Many of the students had not 
traveled more than fifty to a hundred miles away from this cotmnunity in their 
entire life. As a direcr result of this factor, the limited experiences of 
the pupils and the limited community re'sources in this situation had a great 
deal of bearing upon the value and effectiveness of this eKperiment, The 
third factor was finding sufficient material for the study, which was especially 
dlffieult in a small high school. Another thing to be considered was the 
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Invoivement: o£ tho students^ nocdfi, IntereotSj and conccrna when they are on 
such diverse IntcUGctual anil reading levels. The Ui^G ol! abllluy grouping 
would Imva made thi^ projuct much Gasierj but in a small ijchool tha iicacliGr 
must deal with this typa oE classroom. 

In the evaluation oC the writer, he found several strengths and some 
weaknesses in this program. In his Gstimation, the strong points far out- 
weighted the weaknesses* These strong points are as follows* (1) the 
students did some critical thinking on the problems given; (2) a great tntorest 
and desire to participate Iti the problem was noted by the writrr as well as 
the effective way in which they worked ; (3) the students had a much better 
unders^tanding of the areas studied and a greater interest in these areas; 
(4) each student was able to work at his own speed and level x^hich facilitated 
greater accompltshments or results* (5) good procedures In the making of 
decisions^ conducting research and using scientific method of reaching con- 
clussians were developed^ and (6) the last and most Important strength was 
the ability to challenge both the slow and the bright student in the same 
clasi and on the same unit study. 

there were four weaknesaos as seen by the author of this project. They 

were J (I) the difficulty of the slow Btudent to understand and to do the 

problaro solving methods (2) the class did not cover as much of the subject 

as tha teacher would have tlMd. but the study did go deeper in the areas 

stuJiad; <3) the teacher did find It much harder to keep all students working 

when using the individual approach to class time; and (4) the teacher found 

It diCficuLt to have suffieiant aiaterlals for the students to scudy. One 

mechod of overcoming some of the weaknesses just tnentloned would be to cut 

down on the units or rather have less involved units of study. Perhaps , the 

unlti used in this project were too broad and needed simplification. This 

would keep more interest and allow for time more consistent with the materials 

available. 11 
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VI , im IMPROVEMISKT RESUI7TENG mm T^llIS ACTIVITY 

Bafi leans', the iraprovcraents Dxpccuccl lii the writer's carlloi* proposal 
upheld, liowever, thora werG uoine tircafi in which the actual results 
fell short of the toaclier's expactatlotis and desLres, Thcsa will be diacussucl 
in the following paragraphs with respect to thase groupst the fltuclants , the 
teachcts J the school, and the commtinlty, 

1* Imprpyeinan ts for s tudcrit-., The .atudcnts Bho^cd a more satisfying under- 
standing of the subject as a rcciult of the Dbjective teat* All of the 
students in the class dld^eli on the test with tJie eKceptlon of two slow 
students. These tests (for each unit) \^?ere arranged in such a manner that 
a student wuld take a position In the solutiDu of the problem, making all 
answers to the tests directly reLated to the position takan, These tests did 
show that the students had not only learned facta ^ but had done soma critical 
thinking of their owti on the subject, After each test was given and graded^ 
the class allowed to dlscuBS any questiott ^itliln that test* The pupils 
could discuss any- question they had missed and if they had good sound reasoning 
for their aast^er to a particular quofitiQrij it wuld be marked correct. This 
was done as a measuring device for the teacher to determine the arnount of 
critical tliinklng done on the part of the studerits. 

It di^ reveal that the slow students had ttot done miich analyEiiig of 
facts. However p the teacher felt with more ejcperience In the preparation of 
such a test^ as well as in teaching this particular methodp this problem could 
be overcome. 

Actual anecdotal records ^'?er€ not kept by the t^riter, but many incidents 
that occurred during this experimetit are remembered. It x^am learned^ in 
talking ^ith the t^o brightest students^ that both had grasped an understanding 
of the method of study as i^ell as gained in insight into the subject being 
Iwestlgated, From conversations ^ the writer felt that the piiplls appreciated 



th« o^fportynlty to wc^rk at thmlt om i?at«. Since che most ad-vaaced student 
til th^ class was kUlid, it Is hmtd to mskm a final feiyaLw^eloii as to the 
of fee*l\ritiees of tMs study o«i ba'ight sctidenc^, Oiply oae other itudetit eould 
be placed t^ithin this group, rhctafo^i, ttiQ cosacluslena of tha teaeh^t flr^ 
based Upon his Msults. Both hi^ progress ari*J Itit^rist in the stjbjects in^ 
dicat^d that thli mm a good niettiod far thi.i typ« studont. 

E'oux Individuals CCTpooed ttie "abQ\r€ average group" In this projcet. 
Th^it iacr#i on in«lllginca and achleveiBiftt tasts ahomd Little yarl^tiori* 

The cCTpxirison of the previous year with tH% tts^lcs at chti yaaj^a e^peri-- 

I 

tnectal pirojeet indieates tho suceesa at the psfob le^ solving plan of teaching. 
All of tiosi students showed tsote Interest and did mote x^ork thaii the farmer 
y^Mt fcad disclosed, Cns individual who could drJii^ did an Qpytataiidiiig job ±n 
niciUing cartoons that fiot only displayed ftis abiLlfcjrj but hi i cleaE* insight 
Into ch^ Subject with its up^co^datc implications, Ooochor oozmicnB^ otbet 
intcDbttfi ct this group did ^utetaiaditig wo*k in othir phaa^i of oridaa^oif, 

the third group was cl^iiead as "below 4voraii^ " Ihey i^e^a int^r^sced In 
th^ stjbj^qts under Investigation p b^t steme^ to iiciJ che problam solving 
iHichod very difficult - loi^cveri tMy r^voaloda gr^^t deal of progrese towwd 
undit^tattding this method at vfltioufl stages in this project, Much ct the 
te^cha^r'g time was spant in helping thosG f©ur pupL li ooivo their itidivtdual 
pt^bl^me - The author facia that pQaatbly tlio probLctn ooLvtiig rnothad ahould 
ttot hm. used with either thia group cr tha slo^ gWupi However, It Bhould be 
said^ that this msthod was t& beth the teacher ^nd the ^tuderits as wall , 
lorhapB tftori eKparlanoa ^ith thl^ type o£ plan would eliroiMte this factor, 
and oaiise bitter results Ln tho individuals^ rQipOtiao. 

flii slo^ studonta ceuldaot ofiaettvfily tael^lo a pro»blem ^ith «hia niattiod « 
Bo^ir^Veti they did display aff lute rost throughput the \^1iol o yaati whereas in 
the previous ytar tht teaeher found it difficult ftndatoat imiiosalbla to 
fliat^ts in thatr Intetiiat ^wlth tta traditioinai ipcthod of tDaching* It ta 



felt, thmt it a ptudoiit^p Leteirept fis at^^aad and sustal^adji disregarding his 
off her atolLlty i then -^metliiiig hm^ oar*ft£^*ly been gained from th& eKpirltnce, 
The quesciciffnai?^ du^l^aed tti^ i^tmim pleasure or aatisfactien o£ these two 
scuden^i with t\\m CGur^^ ii w^^l as th^ ^thod being uiad» 

Dofitiite chftng^s %jare tiot^d In th^ ptudenti oi this class as a result 
of this tm^ mt\\a^i of cla-isWDOi procedtJte » Without aKception, they^ displayed 
xnotB Int^rost^ a greater dtalr^ for ls«ftlngp a greater t^ilLingmeai to accept 
raaponatbllity 3 stid a t^m^tU^bM change tai their attitude toward the eoutse of 
gDvaraniaiBt, Oml^r t^o in theeJwe did a^t aecept reaponalbllity, but the 
\*ricer feois ttat this wao dua to the «iat*ral make*up of tTis IndHlduals. It 
should ncted tiat a regular arnoutit wrk was acooBapii ihed and produced 
in chts typa of cla^srcQgv than trL any ether eourae the teacher had aver taught. 
The Qlass wci^kad ladlyida^lly and moist of their learning ms done by gaining 
ielf-utidara tandtnS* SiK TOtebtiri Jldi v#ry wellj while the ^aat of the elasi 
had to hav^ a gre^t deal cf htlp fr©ii the ttacher, 

2, lTiiprov<einept£ fo^r tga-gjiera^^ effect on the teaohing praetlees as a 

tasult of tliis ijcT^r^lm^nt w^s e?vl€3^nt. This teachax tised the problcin 

solving utii€ or ^bHod Iti his otMt Ql^oses, This roaterlali^ed into assign- 

tn©t\ts frQUt %i2hic:h iadlviduiili?.id s^udy ^ag flceompllahed successfully on the 

high school levQl . In th*s^ QSilintnsQnCi ths atudents would lavestlgata soma 

topic suoii as tihe aduilciUtmtlan c£ ^ pr^^ldenti and thin t^rlte and dlscusa 

orall/ th^ strengths arstl ^eaknc^Ssfia of his administration. It has ^Iso in- 

liyetieed theu^o ^ roor^ individua U^od type of classrootn wrk^ where a, 

greater efuphfiiis twfts plao^d upon ert tlc^nl thinking* Those new methods were 

uaad In Wc^ld HUtor^ wll as ^meoficfln History* 

Tha attitude of this teaclmar fls a result of this projeet has not ahanged 

to a groat extent- Tt-rhapSp tlBU wa^i duo to the writer'^ fslt iioed for 

this type q£ teaotilnji m thm high aelioal iQvel for some time, ThBtm vslb and 
is a 8«eat ciceci fer mm^ nniC^Qd of o^lallQciBins the pupil on m individual l^vaU 



The iwpottfiQfc thing to this teaohtSj is the realisation of hm mil this 
i^thod has doiia with the expirimental gMwp. It has been feltj that it ^ould bi 
Impossible to challenge a grotip q£ students on such diverse Intellectual and 
achlevematit Iwsla, k a result of this cxpariment^ the writer feels eomfldent 
that it can be aceampllshed , 

There wag a great deal of intwist in thi activities sponiQrad by this 
project by both faculty members and parants. Many dlscusslDTis were held in 
i^hich the oth^r taachera ihcwed an intiraat in the advantages ofi this type o£ 
tuethod. How©\ar^ no actual change in teachlisg methods T^ere uptad that directly 
Tesuitod from, t ha tail \iaac6 of this project, 

3, ImprovemtiRtg ffor sahaol and oommunity . There were no ehangis in. schDol 
©paratlons as a result of this prDjsctp accept in association ¥tth the project 
Itself, HowiveiTp there was very strong interest in the cQn«nyaity about the 
projict* Much of this was stlmulflted for tw reascna, Ona, the commiinlty was 
invelved in the prQject threugh diseuasloni \^ith the writer and as resource 
^iittors for the project, Sicand, whanever possiblap people were itivited to 
particlpata ttom the community, Fer eKample* when studying political 
parties, paopla from the Democratic Party and the Republican Party ^era asked 
to eKplain and dlsQuas the party pritieiplei as well as other chmraetertstics 
distinguishing theoi apart from each othar, A. student who had been studying 
in Garroany ai an aKchange student in the fieLd of political iclanQt discussed 
the political parities in that country as eofflpared to ourSi 

The writer feals that more work in this area should be dona he lota an 
adequato evaluation of the value of this mathod can he reached. It is felt 
that aav«al years of vsing this method will refine and improve the pr©cedtirep 
Ihi writer fa^ls that by building up some files \^ith appropriate props, on 
ths dlfferecit topics to be used In this typa of study will mak€ presaiitations 
inore effeeclv€. 

IS 



If other teaaheri ace liiterssted in using this method in their classes, 
it is Important that eevaral things ba taken into conalderation . First , an 
avaluation of the studt-nts * abilities and achievemeats shouLd be keaoly observed. 
Second, it would be SKpediet:^: to make decisions as Co the amount of material to 
be covered in regard to the resources that are avallabU to thi class* This 
is indeed iraportant in the smaller high schools where library facilities are not 
equipped for such eKtenslve study. Lending librariei can and should be called 
upon to Insure receiving enough niaterial for the study i^hen it is needed * 
Third ^ the units should be developed that ^ould be cOQslstent with thi needs 
that arise from the first two points just dlsQUssed, Fourth ^ it wuld be most 
important to make an annotated bibliography of the references used it% each 
investigation^ as wall as other resources to be consul ted j before starting 
this type of class* Fifths a criteria for grading should be develDped based 
upon the ability, achievettant^ desire^ interest, and initiative of each 
student. The writer feels that should be done on a personal basis to insure 
the best possible developtnent of the student as a ?^hole* SlKth, in each 
unit study^ time should be gat aside for individualized studyi group 
dlicussionsj and individual as well as group decisions. These seasiotis will 
guide the studenta in their aearch for a solution and ^111 help th^ra do some 
critical thinking upon the iubject being investigated. Seventh, the topics 
should take Into consideration thi needs, interests , and desires of the 
students as well as the locality of the school. This Is especially true if the 
teacher is to gain the full attention of the students effort and i^ork^ If 
chase recoinraendations are foUowd, the writer has no doubt that a class can 
successfully be challenged to perform to their maKliBum ability. The rieed for 
such a procedure that gives mtaning to a course of study le long overdue, 
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